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FRENCH EXAMINATIONS 

Year after year there assemble in our leading educational 
centers great companies of knights who have journeyed from all 
quarters of the country to participate in the intellectual jousts 
or tournaments, organized by these centers to decide which 
men of the land are entitled to pursue their studies for admission 
into the more exalted orders of knighthood. After a careful 
training of four years in martial duties and knightly etiquette, 
these hosts of youths come forth to test their strength and valor 
with redoubted and formidable adversaries — the college examiners. 

It is the French tournament which has aroused our interest. 
Covered with the steel of lately acquired erudition, armed with 
the pointless swords of memorized rules and the blunted lances 
of valueless forms, the valiant knights descend into the arena. 
Their adversaries are indeed of prodigious strength, but their 
vulnerable points are well known to the astute and wily youth 
of the land. Heralds proclaim the rules of combat. The fateful 
hour arrives and the tourney begins. For one, two, three hours, 
the struggle continues. Many mighty blows are exchanged, 
but the scientific training of the preparatory school makes it 
possible for these young knights to parry all the foreknown strokes 
of their skilful opponents. The combat is over. The victors 
are proclaimed. And at the end of a long series of such chivalrous 
exercises, they step forward to receive their parchment reward, 
in the presence of university princes and learned barons, amidst 
the din of minstrel music and under a shower of smiles from all the 
beauty in the land. 

Year after year, the same contests take place. Nor have there 
been many changes in the game or in the rules of the game. They 
are still for the most part tests of memory and rarely tests of 
skill or ability. These annual French competitions still demand — 
principal parts of verbs; conjugation of tenses; lists of possessive 
and demonstrative adjectives, possessive, demonstrative and 
personal pronouns; rules for pluralization, the agreement of 
past participles, the position of pronouns and the use of the 
subjunctive ; discussions on the partitive article and the formation 
of adverbs. The authorities still consider the translation of 
French into English as the supreme, infallible test of the candi- 
date's skill in linguistical pursuits. These contests still require 
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a 1 50 word composition on the well prepared topics of " A Summer's 
Vacation," A " Story I have Read," " My French Course in School," 
or call upon him to give free rein to a wearied imagination by 
compelling him to write on "The Difference between a Pen and a 
Pencil," "Les dangers de la rue," "Size, Contents and Use of a 
School Room" or "Impressions d'enfance." Examiners are still 
testing the' depth and breadth of culture that comes through 
modern language study by such searching exercises as the transla- 
tion of: 

" i. They drank too much water and finally could go no further. 
2. They used to sell chickens here when I was young. 3. It is 
cold. Men are animals. Give me bread. 4. France has no 
history. 5. She is the stupidest woman I know but she can speak 
French fluently. 6. We have cut our throats, we said to them. 
7. They were tired out; they were dying. 8. Let us sit down be- 
hind him; he is buying himself some clothes. 9. We fear that 
they will not wipe away her tears. 10. Do you not notice from 
his tone that he has forgotten your fires," etc. 

I have written this article because so many of my students, 
modern language teachers from many sections of the country, 
invariably point to the examinations for which they have to 
prepare their pupils, as the criterion of educational thought 
which must necessarily mold their aims and methods. It is 
always the examination which makes it impossible for them to do 
what sound pedagogical principles demand. 

Through the kindness of ,3 5 American colleges I have been able 
to make a close study of 178 French examination papers (1915 
and 1 9 16) together with the papers of the College Entrance Board 
and the Board of Regents of the State of New York. In no 
way do I wish this article to be considered a wide-sweeping 
criticism, of all existing examinations. There are to be seen, dur- 
ing the last two years, many signs of changing aims and methods 
in the radical modification of many tests. Especially is this 
improvement noticeable in the College Entrance and in the 
New York State examinations. This is written in the hope that 
there may be careful thought and productive discussion on this 
topic. For as long as the aims and methods of modern language 
teaching differ in school and college, so long will the task of the 
secondary school teacher be a narrow and hopeless one: — to coach 
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pupils, bon grS mal gri, for the disciplinary tests which await 
them at the end of their preparatory training. 

What then should be the nature of the French examination? 

It should be a test of the candidate's ability : 

1. To pronounce distinctly. 

2. To hear accurately. 

3. To use the language in speaking with a fair degree of fluency. 

4. To make use of the essential idioms of the French language. 

5. To apply the rules of French syntax. 

6. To properly interpret a selection of literary value. 

7. To fully appreciate the history and life of France and its 
people. 

Before proceeding further with what ought to be done, I shall 
place before you what has been done during the past two years 
in simple statistical form. 

Elemen- Inter- 

taiy mediate Advanced Total 

Number of papers examined 88 67 23 178 

Questions put in English 79 56 16 151 

Questions put in French 9 11 7 27 

Translation of French into English .. . 88 65 22 175 

Translation of English into French .. . 86 62 17 165 

Oral tests in reading 20 15 5 40 

Dictation tests 12 15 o 27 

Questions on pronunciation 18 9 5 32 

Free Composition 6 27 13 46 

Grammar questions on the French 

text 10 20 1 31 

Fact questions on the French text .... 8 4 o 12 

In other words 85 per cent of the papers put in English questions 
designed to test the pupils' knowledge of French and only 15 per 
cent put them in French; 98 per cent of the papers demand 
translation from French into English and 92 per cent translation 
from English into French; 22 per cent of the papers test reading 
ability and 15 per cent hearing ability; and lastly in only 26 
per cent of the papers is the ability to write an original paragraph 
in simple idiomatic French given any credit. 

While many questions call for the application of French grammar 
in French sentences there is still too much emphasis placed upon 
isolated forms when 125 papers ask for the conjugation of tenses, 
90 papers for the principal parts of verbs, 42 papers for the 
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synopses of verbs, and time and again are demanded the feminine 
forms of adjectives, comparison of adjectives, plurals of nouns, 
lists of possessive adjectives and pronouns and so forth. 
The vital point to be remembered is that the questions criticized 
above can not justly be considered pedagogical crimes of a grave 
nature if these papers merely serve as rapid, intensive tests of 
the candidate's knowledge. But too often, alas! is the college 
or state examination, the goal toward which the secondary school 
teacher is laboriously toiling — too clearly, is it the highest standard 
of educational thought which forms, colors and activates his 
classroom aims and methods. 

I shall make my plea for improvement more concrete (i) by 
suggesting changes in the form of certain questions and (2) by 
submitting a paper based on the propositions made earlier in this 
article. 



Present Form* 

1. (a) Give the various forms 
singular and plural, 
both genders, of 
the adjectives silen- 
cieux, original, 
vieux, of the pos- 
sessive adjective 
voire, of the posses- 
sive pronoun, le vbtre. 

(b) Discuss fully the for- 

mation of the femi- 
nine of adjectives 
giving exceptional 
forms. 

(c) Give in French all 

forms (both genders 
and numbers) of the 
following adjectives 
pretty, happy, dear, 
frank, white, active. 



Suggested Form 

1. Mettez au femininles cinq 
phrases suivantes et puis met- 
tez les dix phrases au pluriel: 

(a) L'6ncle a achetd un 

chien pour son 
petit neveu. 

(b) Ce beau garcon est 

plus actif que son 
frere. 

(c) Mon vieux grand-pere 

est plus silencieux 
que le vdtre. 

(d) Cet homme n'est 

jamais chez lui. 

(e) Celui qui est doux, 

n'est pas toujours 
franc. 



♦These questions are all taken from the papers examined (1915-1916). 
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2. (a) Give rules for the 

agreement of past 
participles. 

(b) Discuss the agreement 

or non-agreement of 
the past participle 
with Hre and avoir. 

(c) Avoir and itre as auxi- 

liaries: when is each 
used and with what 
does the past par- 
ticiple agree in each 
case? 

3. Discuss fully the position 
of adjectives. 



4. Write the following tenses : 
future of faire, imperfect of 
savoir, present subjunctive of 
alter, etc. 



5. How do you choose be- 
tween a and en to translate in 
before geographical names. 



6. (a) Give the plural of the 
following nouns: 
bal, chou, etc. 

(b) What nouns have ir- 
regular plurals? 



2. Copiez le paragraphe 
suivant et mettez tous les 
verbes au passe' ind&ini : 

Ce jour-la elle alia aux affaires. 
Elle rentra tard et se coucha 
tout de suite. Elle ne dormit 
que deux heures. Elle se leva 
pour lire une histoire qu'elle ne 
comprit pas bien, etc. 

3. Employez dans de petites 
phrases les adjectifs suivants: 
blanc, cinq, mon, beau, intel- 
ligent, jeune, interessant, joli, 
heureux, facile. 

4. Ecrivezdix phrases qui con- 
tiennent chacune tin des verbes 
suivants aux temps indiquep: 
faire (futur), savoir (imparfait), 
aller (subjonctif present), etc. 

5. Ecrivez cinq reponses a 
chacune des questions suivantes 
en vous servant des noms pro- 
pres Bordeaux, l'Angleterre, les 
Etats-Unis, la Belgique, Mar- 
seille. 

(a) D'ou venez-vous? 

(b) Ou allez-vous V6t6 

prochain? 

(c) Ou £tiez-vous? 

6. Mettez au pluriel les 
phrases suivantes: 

(a) Voila le travail de ce 

general : 
(b)La fille a entendu la 

voix du ciel. 
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(c) Write the rules for 
pluralizing nouns. 



(c) Le fils de mon f rere est 

mon neveu. 

(d) Cet animal est dans 

son champ 



(a) Give the general prin- 

ciples of the forma- 
tion of adverbs. 

(b) How are adverbs 

formed from adjec- 
tives? What is 
their normal posi- 
tion in the sentence? 

(c) Give rules for the 

position of adverbs. 



(a) Ecrivez cinq phrases 

qui contiennent les 
adverbes formes des 
adjectifs suivants: 
heureux, poli, pru- 
dent, bref, vif. 

(b) Transcrivez les phra- 

ses suivantes en 
ajoutant a chaque 
phrase l'adverbe 
Men. 



(a) What can you say 
about the position 
of pronoun objects? 



II marche aujourd'hui. II a 
fini ses devoirs. Pour parler 
il faut £tudier. Je suis content, 
etc. 



(b) Give the rules for the 

position of conjunc- 
tive object pro- 
nouns. 

(c) Make a diagram show- 

ing the relative 
position of all per- 
sonal pronoun ob- 
jects when standing 
before the verb. 



8. Dans les phrases suivantes 
remplacez tous les noms par des 
pronoms : 

Le professeur donne le livre a 
l'eleve. Les marchandes ven- 
dent les fleurs a la dame. Votre 
soeur vous a montre son por- 
trait. Rendez la lettre a vos 
amis. N'envoyez pas ces 
nouvelles a vos parents, etc. 
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(a) Name the possessive 
adjectives and pos- 
sessive pronouns. 



(b) Give a list of the 
possessive adjec- 
tives and pronouns 
and explain their 
agreement. 



9. (a) Copiez l'exercice sui- 
vant et remplacez 
les points par des 
adjectifs possessifs 
ou des pronoms pos- 
sessifs suivant le cas 
Elle m'a donne" . . 

fleurs, me donnerez-vous 

. . . ? Tu m'as donne" . . . 

fleurs, me donnera-t-il. . .? 

etc. 



(c) Draw up a table of all 
the possessive ad- 
jectives and posses- 
sive pronouns. 



10. (a) What are the two 
constructions fre- 
quently used in 
place of the passive 
voice in French? 



(b) Discuss the use of the 
passive voice in 
French and mention 
two substitutes for 
it. 



11. (a) What is meant by 
sequence of tenses? 



(b) Conjuguez les phrases 
au singulier et au 
pluriel: 

Je cause avec mon 
frere. Tu causes 
avec . . etc. 
J'attends ma soeur. 

Tu attends. . 
Je finis mes lecons. 
Tufinis .... 



10. Dans l'exercice suivant 
transformez les verbes passifs en 
verbes actifs et les verbes 
actifs en verbes passifs: 

Son maitre le punira. J'ai 
€t€ pardonne\ Tout le monde 
admire cet homme. Tout le 
village admirait le maire, etc. 

11. (a) Tous les verbes en 
italique sont a 
rinfinitif. Mettez- 
les aux temps que 
reclament la regie 
et le sens: 
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(b) What are the principal 
uses of the subjunc- 
tive mode? 



(c) What tenses may not 
be used after si? 



(d) What tenses are used 
in conditional sen- 
tences, etc.? 



Si elle me gronder, je 

sefdcher. 
II faut qu'on savoir 

tous les details. 
Elle ne savoir pas que 

son frere mourir. 
Je ne penser pas qu'il 

pleuvoir ce matin, 

etc. 

(b) Compldtez les phrases 

suivantes : 

Depuis quand. . ? 

Demandez- lui 

si. . . 
Si elle me le deman- 

dait. . . 
Nous voulions 

que. . . 
Je l'aurais fait 

si. . . 
J'irai la voir quand 

etc. 



12. Explain the use and 
meaning of y and en. 



12. Repondez aux questions 
suivantes sans repdter les mots 
en italique : 

Venez-vous de France? 

Pense-t-il souvent a ce mal- 
heurl 

Etes-vous alle chez lui? 

Avez-vous mange des bon- 
bons? 

Avez-vous mange ces bon- 
bons? 

Etail-il en France a cette 
dp o que? 

Etes-vous a Rouen? etc. 
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Many other suggestions are possible, but these will suffice to 
show that the candidate should be tested in ability to apply French 
grammar in the construction of real French sentences and n6t in 
ability to organize grammatical facts in valueless lists and 
synopses, or in meaningless rules and diagrams. 

The following Elementary French paper may be suggestive : 

Elementary French 

I. Lecture 1 10 points 

II. Dictee 2 10 points 

III. Conversation 3 , 10 points 

IV 

Le drapeau! Ce qui en fait la beaute\ c'est d'etre vieux, 
d'etre troue. Pourquoi? Parce qu'il represente tous les dangers 
qu'on a courus pour lui, parce qu'il represente tous ceux qui se 
sont fait tuer et qui se feront tuer pour lui. C'est le symbole 
du regiment et de la patrie, et quand il est en danger on vient 
le d^fendre, et quand on veut faire marcher ses hommes, on prend 
le drapeau. 

Rappelez-vous ce qu' a dit Napoleon. II a dit que le drapeau, 
c'est le foyer; que la ou est le drapeau, la est la France. Et 
joignant l'exemple au pr6cepte, un jour en 1796, au pont d'Arcole, 
cet homme, qui 6tait fait pour mener des campagnes de loin, prit 
le drapeau et dit a ses hommes : 

— Suivez votre general! 

Et, avec une armee de 15,000 hommes, il enfonca une armee de 
40,000 Autrichiens. 

[1] Explication 20 points 

(a) Ecrivez 10 questions sur ce passage. 

(b) Quelles sont les couleurs de votre drapeau? Du 
drapeau francais? 

(c) Quand un drapeau est-il vraiment beau? 

(d) Qu'est-ce qu'un symbole? Une armee? Le foyer? 

(e) Comment appelle-t-on les hommes d'un regiment? 

(f) Quelle etait la patrie de Napoleon? Quelle est votre 

patrie? 

•A test in pronunciation. 
2 An ear test. 

3 A test in ability to give in French the substance of a passage read and to 
answer orally simple questions on that passage. 
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(g) Quel pays habitent les Autrichiens? 
(h) Mentionnez trois pays voisins de la France et les noms 
de leurs peuples. 
[2] La France 15 points 

(a) Qui est Napoleon? 

(b) Mentionnez un autre grand soldat frangais? 

Un poete? Un auteur dramatique? Un roi? 
Un homme de science? 

(c) Quel danger menagait la France a cette epoque. 

(d) Quel etait le gouvernement de la France en 1796? 

Quelles autres formes de gouvernement ont succeMe7 

(e) Comparez la France a votre patrie? 

[3 j Exercices 15 points 

(a) Ecrivez en toutes lettres, 1.796, 15,000, 40,000. 

(b) Ecrivez la phrase, "Rappelez-vous ce qu'a dit Napoleon" 

a la forme negative et a la forme familiere. 

(c) Conjuguez la phrase, "II dit a ses hommes." a 

l'indicatif present "Je. . .. tu. . ., etc." 

(d) Expliquez la syntaxe des participes courus, dit, fait, 

joignant. 

(e) Copiez la phrase "C'est le symbole. . . drapeau." 

et changez les verbes au futur. 

V. Ecrivez une petite composition de 75 mots environ sur un 
des sujets suivants: la France, la patrie, la guerre. 

VI. Grammaire 20 points 

(Two or three questions of the kind suggested before, calling for 
grammatical knowledge not brought out in the rest of the paper.) 

An intermediate or advanced paper would of course lay more 
stress on original composition and idioms. 

In closing, I feel that any change in the direction of these 
suggestions (as already attempted in a few cases) would result 
in making modern language teaching a vital force in the education 
of American boys and girls. The ability to speak, hear, read and 
write the language of another race and to understand their suffer- 
ings, sacrifices, ambitions and victories, must surely broaden the 
mind and soul of the American youth. 

Albert A. Misras. 
Teachers College, Columbia University, New York. 



